Film Unit Grade 9 ES                                  Purdy


Academic Vocabulary

The vocabulary used extensively in this unit:

	Analysis

	Characterization

	Cinematic elements

	Effect

	Setting

	Supporting examples

	Theatrical elements

	Theme

	Thesis statement

	Tone

	Topic sentences


Pre-assessment for Film Unit

Time: one class period

Objective: to determine students’ prior knowledge of the effects of cinematic choices and to determine how effectively students can write about a filmmaker’s cinematic choices. 

Materials: a short (3-5 minutes) film clip that includes a variety of cinematic elements with a clearly identifiable theme or tone. It is best if you select a film that most students have not already seen. Suggested clips might be:

· Apocalypse Now (Francis Ford Coppola, 1979. 0-0.07.27) Rated “R” Please be aware that there is one curse word and a scene of a man drinking alcohol recklessly.
Steps: 

1. Have students take out two blank pieces of paper; they should label one as “Notes” and the second as “Response.” 

2. Play the clip one time giving students only enough background of the film so that they can understand the context of the clip. Direct them to watch carefully, but not to write anything on their papers. 

3. Play the clip a second time, this time, ask them to take notes on “whatever the director is doing to create meaning or to create a feeling.” You should prompt them to consider aspects such as music, lighting, and what the camera does or shows. 

4. Next, ask them to take their second sheet of paper and to respond to the following prompt: “What effect is the director of the film trying to achieve or create with in this clip? How does he or she achieve or create this effect?” Direct them to write a topic sentence and to include support for that topic sentence. 

5. When you assess their responses, consider two separate topics: how well they can interpret the film and how well they can write about it. Use the guide on the next page, and be sure that students have an opportunity to reflect for themselves on how well they did. Also, after students have been exposed to and have had an opportunity to practice with the film terminology, you might want to return to this pre-assessment by re-viewing the clip, and asking students to revise their responses. 

Film 101
Survey

1. Approximately how many movies do you watch a month (on DVD or Cable or in a theater)?

2. What are your favorite types of movie?  Explain.

3. What are your least favorite types of movie? Explain.

4. Rank the top five best films ever made, in your opinion.

5. What kind of movies do your parents or guardians like to watch? How often do you watch movies with them?

6. What are the differences between watching a movie at home and watching in a theater?

7. What kind of movies do you watch in school?

8. What are you normally asked by the teacher to do while or after watching a movie in school?

Film Terminology
Shots and Framing

Shot:  a single piece of film uninterrupted by cuts.

Establishing Shot:  often a long shot or a series of shots that sets the scene.  It is used to establish setting and to show transitions between locations. 

Long Shot (LS):  a shot from some distance.  If filming a person, the full body is shown. It may show the isolation or vulnerability of the character (also called a Full Shot).

Medium Shot (MS):  the most common shot.  The camera seems to be a medium distance from the object being filmed.  A medium shot shows the person from the waist up.  The effect is to ground the story. 

Close Up (CU):  the image being shot takes up at least 80 percent of the frame. 

Extreme Close Up:  the image being shot is a part of a whole, such as an eye or a hand. 

Two Shot:  a scene between two people shot exclusively from an angle that includes both characters more or less equally.  It is used in love scenes where interaction between the two characters is important. 

Camera Angles

Eye Level:  a shot taken from a normal height; that is,  the character’s eye level. Ninety to ninety-five percent of the shots seen are eye level, because it is the most natural angle. 

High Angle:  the camera is above the subject.  This usually has the effect of making the subject look smaller than normal, giving him or her the appearance of being weak, powerless, and trapped.

Low Angle:  the camera films subject from below. This usually has the effect of making the subject look larger than normal, and therefore strong, powerful, and threatening. 
Camera Movements 

Pan:  a stationary camera moves from side to side on a horizontal axis. 

Tilt:  a stationary camera moves up or down along a vertical axis

Zoom:  a stationary camera where the lens moves to make an object seem to move closer to or further away from the camera. With this technique, moving into a character is often a personal or revealing movement, while moving away distances or separates the audience from the character. 

Dolly/Tracking:  the camera is on a track that allows it to move with the action. The term also refers to any camera mounted on a car, truck, or helicopter.

Boom/Crane:  the camera is on a crane over the action.  This is used to create overhead shots. 
Lighting

High Key: the scene is flooded with light, creating a bright and open-looking scene.

Low Key:  the scene is flooded with shadows and darkness, creating suspense or suspicion.

Bottom or Side Lighting: direct lighting from below or the side, which often makes the subject appear dangerous or evil.

Front or Back Lighting: soft lighting on the actor’s face or from behind gives the appearance of innocence or goodness, or a halo effect.
Editing Techniques

Cut:  most common editing technique. Two pieces of film are spliced together to “cut” to another image.

Fade:  can be to or from black or white. A fade can begin in darkness and gradually assume full brightness (fade-in) or the image may gradually get darker (fade-out).  A fade often implies that time has passed or may signify the end of a scene. 

Dissolve:  a kind of fade in which one image is slowly replaced by another.  It can create a connection between images.

Wipe:  a new image wipes off the previous image.  A wipe is more fluid than a cut and quicker than a dissolve.

Flashback:  cut or dissolve to action that happened in the past.

Shot-Reverse-Shot:  a shot of one subject, then another, then back to the first.  It is often used for conversation or reaction shots.

Cross Cutting:  cut into action that is happening simultaneously.  This technique is also called parallel editing.  It can create tension or suspense and can form a connection between scenes.

Eye-Line Match:  cut to an object, then to a person. This technique shows what a person seems to be looking at and can reveal a character’s thoughts. 
Sound

Diegetic:  sound that could logically be heard by the characters in the film.

Non-Diegetic:  sound that cannot be heard by the characters but is designed for audience reaction only.  An example might be ominous music for foreshadowing.
Storyboards

These are a series of drawings — or photographs — that a director creates before the movie is filmed to help the director to visualize what will appear later on screen. Often, lighting, dialogue, framing, and other elements of the shot will be noted as well. These individual drawings or photographs are then arranged in sequence to create a final storyboard. Later in this unit you will be asked to create your own storyboard. 

Notes About Shots

The following information is designed to assist the teacher and provide background information for the teacher before he or she presents the terminology lesson with students.

We have seen how the point-of-view shot works to put the spectator literally in the very place of the character and thus to secure psychological identification with that character. This is only one of the devices by which the cinema seeks to manipulate and control how the spectator feels and what he or she is thinking. Other types of shot articulations (what cinematic moves are called in critical discussion) do the same thing. For example, in the shot-reverse-shot sequence, the spectator occupies alternately the position of now one character in the dialogue, now the other character, thus switching identifications every few seconds without really knowing it. Another type of shot that has the effect of manipulating the viewer is without doubt the close-up. In the early years of the cinema, there were no close-ups, only long shots, so that the spectator was always held at a good distance from the characters; this distance worked against the identification processes that modern cinema seeks to encourage. 

When you see a close-up, for instance, you have the sense of being in very intimate connection with the character, close indeed to him or her emotionally and thus able to register and even feel directly what he or she is going through. That sense of closeness is, of course, illusory, since in actuality you are situated in a seat some distance away from the face on the screen, not only in space but also in time. (Just think of the fact that the actor has done this performance not at the present time, before your eyes, as it may seem, but in a different place many weeks, months, or even years before the date at which you view the film. The actor or actress is thus not even “present” to you; only a shade or delegate is.) But the close-up more than anything else in cinema can elicit reactions from you by making you feel that you are up there on the screen, a part of the proceedings, and not there in your seat. 

A zoom, which is a movement of a long focal lens — not of the camera itself — either in toward an object or out away from that object is a cinematic articulation that you probably have seen many times. It is the refocusing of your eye that you instinctively do when you instantly turn your attention from one thing to another; it registers exactly this kind of sudden turning of attention, as if your very eyes have noticed something and focused in on it, or indeed pulled back from it, and in this way, the zoom imitates the patterns of your mind and your vision.  Similarly, the pan gets you to turn your neck, so to speak, without moving your head; via the dolly, you walk forward, backward, or to the side without leaving your seat, etc. These are the ways by which the camera enlists your attention and your response, and because they seem so “natural” — just the ways in which you are used to seeing in everyday life — you hardly notice that you have been captivated. 

A film audience does not want to be conscious of the fact of projection, does not want not to see the screen but rather the magical unfolding of the images, does not want to have to think about the machinery or projection, for that too interferes with its total absorption in and captivation by the film’s fiction.  All of these components of the cinema that are effectively obliterated during a screening — the camera, the projector, the screen and even, as we have seen, the spectator him- or herself — taken together are referred to as the cinematic apparatus.  Cinema counts on making this apparatus unapparent.  For if it were apparent, the main illusion on which cinema is based, that of looking in on a private world that unwinds magically, would be spoiled. Thus, the cinema’s means of production are concealed so that the spectator is not  aware of the material machinery that constructs the filmic illusion; he or she has the false sense that the story is being told by nobody from nowhere, or even produced by the spectator.
Working with Film Terminology Part 2

	Materials
	· TV/VCR
· Meet Joe Black
· Film view notes

	Purpose
	· To demonstrate an understanding of cinematic terms

· To practice a close reading strategy and an analysis of film

· To examine the cinematic effects of film on the reader


Steps

	9. Students will participate in a close reading of a short clip from the film Meet Joe Black. This clip begins approximately 10 minutes and 47 seconds into the film after Brad Pitt’s character has just met his love interest in a diner.  The scene begins immediately after the couple exits the diner. Ask students to view this clip once with the sound off and respond to the text by noting which shots the director uses. Tell students not to ruin the scene for others if they’ve already seen this movie. Using the graphic organizer, students should take notes on this series of shots back and forth between the two characters:

	Long shots to establish the setting

	Medium shots to display the body language of the characters

	Close-up shots to establish the facial expressions of the characters

	Shot-reverse-shot to establish a conversation between the two characters and the building tension

	High-key lighting to establish the mood of this scene — light and happy

	10. This scene will end abruptly when Brad Pitt’s star-crossed character crosses the street and is hit by a car because he is so pre-occupied with his love interest. Immediately after the character’s death, the film fades to black for approximately seven seconds to give the audience time to respond to the shock of this tragedy.  The scene fades slowly back into the next scene.

	11. Ask students to generate three questions that they would like to ask the director if he were in the class.  Students should share their questions in small groups and predict what the director’s response might be.


	12. Inform students that when the film is read closely, the director gives us several hints of what’s to come in this scene.  It is suggested that students now review (re-read) this scene with the sound on. Now that they know what is going to happen, they should examine how the director sets up the viewer (reader) for this event. Again, students’ responses should unveil how the director accomplishes this task by a series of shots but this time should also note what can be observed by the close reader: long shots to establish traffic and medium shots to establish indecision and distraction on behalf of both characters, for example.  After this viewing, ask students to take notes and discuss their findings. In a think-pair-share, ask students to respond to the following prompts:

	How does the director use sound (diegetic and non-diegetic) to enhance this scene?

	Why does the director choose to fade out to a black scene for so long and fade in again slowly?

	What is the effect of the fade to black on the audience and what did the director do to achieve this effect?

	13. Finally, ask students to craft an analytical statement about this scene. You will probably need to assist them in this process by talking them through a review of the reading strategies they have learned and the connections between those reading strategies and the process they used to make meaning from the film.  More important, ask students how they came to make meaning of this text (film clip).  What strategies did they use while reading this clip?  This is a great time to point out to students the relationship between reading print text and non-print text. Both require skills to ascertain meaning.  Students’ lists of reading strategies should resemble this one:

	Making predictions

	Questioning the text

	Responding to the text

	Re-reading

	Close reading

	Making inferences


Working with Film Terminology Part 2

Use the graphic organizer to assist you in the note-taking process while viewing the film clip.
	Meet Joe Black
	Observations: note what you observe in this scene — camera movement, angles, shots, sound, lighting, setting, characters etc.
	Interpretation: What can a viewer infer based on his or her observations?

	First viewing without sound
	Example: Shot-reverse-shot between a couple


	Example: Maybe they are flirting with one another.

	Second viewing — sound optional
	
	

	Final viewing with sound
	
	


Working with Film Terminology Part 2
(continued)

On separate paper, respond to the following prompts:

· How does the director use sound (diegetic and non-diegetic) to enhance this scene?

· Why does the director choose to fade out to a black scene for so long and fade in again slowly?

· What is the effect of the fade on the audience and what did the director do to achieve this effect?

· What strategies did we use today to make meaning from this text?

Reading Film: Edward Scissorhands
	Materials
	· TV/VCR
· Edward Scissorhands

	Purpose
	· To set the context for the film students will read and analyze

· To examine cinematic and theatrical concepts of film in application

· To practice strategies for reading film

· To understand the connection between reading film and reading printed text


Steps

	14. Ask students what they know about the director, Tim Burton, or the composer, Danny Elfman.  If any students are familiar with the director or composer allow them to share their knowledge with the class.  If students have no prior knowledge, you may want to provide some background information by bringing in articles or showing websites that contain information about Burton or Elfman.

	15. A graphic organizer is provided to assist students in understanding the major visual and literary elements that will be studied throughout this film.  Consider guiding students through a close reading of the opening of the film in two segments:

	(0–0.02.42) is the opening title sequence of the film.  As the credits roll, the viewer is exposed to an array of images shot in low-key light of a castle with scientific instruments, cut out pictures, hands, and faces, all spinning toward the camera. Ask students to make predictions based on the author’s use of imagery in this viewing segment.

	(0.02.42–0.05.03) is the “frame” of the movie — an old woman prepares to narrate the story of Edward Scissorhands to her granddaughter.  Ask students to read this section closely and be especially observant of the way the camera moves.  Next, lead students through a discussion of this opening and again ask them, based on this segment of text, to make predictions on what type of film this is.  

	16. Finally, in an effort to set the context for the film, ask students to conduct some research on the director, composer, actors, or the film itself. Students should collect as much data as possible and bring it to the next class meeting. You can begin the next lesson with a thoughtful discussion of their findings.


Reading Film: Edward Scissorhands

	Segment of Film
	Observations:  What is happening in this scene?
	Interpretation:  What can you infer or predict based on your observations?

	The Opening Credits:  Images, Shapes, Music


	
	

	The Frame Story:  Grandmother with Granddaughter
	
	


Segment One: Opening Titles
17. Describe the music in this scene.  What type of movie does it remind you of?

18. How does the lighting create the mood of this opening?

Segment Two: Frame Story — Grandmother with Granddaughter

19. How has the music changed between this and the previous scene? Why?

20. What does the camera do when it leaves the room where the story is being told? Why do you think the director does this?
21. What do you think this film will be about? Why?

Reading Film: Edward Scissorhands Screening Day A

	Materials
	· TV/VCR
· Edward Scissorhands

	Purpose
	· To have students engage actively with the film

· To read the film closely to analyze its cinematic and theatrical effects

· To craft an analytical statement and support it with evidence from the text


Steps

	22. Too often, students watch film passively.  This note-taking activity is designed to have students remain engaged with the film by chunking the text and viewing it in four small chunks and re-viewing key sequences for a specific purpose: to examine framing, lighting, music, camera movement, and editing in Screening Day A (0.05.03–0.26.28)

	· Summary (Previewing):  The scene begins with Peg (we later learn that she is the grandmother’s mother) selling Avon door to door in a very suburban town.  When it does not go well with the neighbors, she decides to try at the big, gloomy castle that looms just outside of town. She meets Edward, who appears to be there all alone, and she insists that he come to stay with her and her family.  While the women of the town immediately start gossiping about him, Edward sees pictures of Peg’s teenage daughter, Kim, who is away on a camping trip. He has some difficulties adjusting to clothes and cutlery.  This segment ends when Edward is tucked in for the night.

· Key Sequence:  Do a close reading of the scene by examining the sequence from when Peg enters the castle until she and Edward are in her car.  Notice the changing music and the use of long shots to show how out of place Peg is in the castle. Notice, too, the use of long shots of Edward to create fear and suspense, until we see him in a close-up, at which point we know that he is harmless.

	23. Students will read/view this segment of the film all the way through without interruption. When the scene concludes, students will respond to the discussion questions on the Student Page in small groups of five, called “home base” groups.  After students have thoughtfully discussed the literary elements of this section of text, ask the students in each group to number themselves from one to five.  After they’ve numbered off, jigsaw students into expert groups by asking them to regroup by like number: All of the ones should group together, the twos together, the threes together, the fours together, and the fives together.  


	24. After students are in their expert groups, assign each group a cinematic element to focus on for the second reading/viewing:  group one — music/sound; group two — camera movement; group three — editing; group four — lighting; group five — frames. Next, allow students to re-view the key sequence and use the graphic organizer on the Student Page to track their responses. Students should compare their notes and discuss their findings so that they may come to a consensus about what they observed, infer why the director may have made that cinematic choice, and examine each element’s impact on the audience.

	25. Next, model the analytical statement for students and ask them to work together to craft one focusing on their assigned cinematic element.

	26. Students should return to their home base groups and share their expertise on the cinematic focus and the discussion and analytical statements from their expert groups.


Discussion Questions for the Home Base Group Day A

While viewing the key sequence of the text, note the places where you see a particularly interesting example of your assigned cinematic element.  You will want to put your notes on a separate sheet of paper.

	Framing/Angles
	Lighting
	Camera Movement
	Music/Sound
	Editing

	
	
	
	
	


27. What do we know about Peg after viewing this segment? 

28. How has the director already established a connection between Edward and Kim?
29. How do you feel about Edward? What do you think will happen to him?

30. How do you feel about the town? Why do you feel this way?

Reading Film: Edward Scissorhands Screening Day A

Analytical Statement: How did the director use the cinematic elements in order to achieve his purpose?

In Edward Scissorhands, Tim Burton uses ________________________ (cinematic element) in order to ___________________________________________________ (achieve what purpose).
Reading Film: Edward Scissorhands Screening Day B

	Materials
	· TV/VCR
· Edward Scissorhands

	Purpose
	· To have students engage actively with the film

· To read the film closely to analyze its cinematic and theatrical effects

· To craft an analytical statement and support it with evidence from the text


Steps

	31. Students will view the second segment of Edward Scissorhands. Ask them to assemble in their home base groups and review with one another the previous day’s learning. Then direct students to make meaning of the film text using the graphic organizer for Screening Day B (0.26.28–0.51.36)

	Summary (Previewing):  Edward begins to grow more comfortable with the family and the town.  He trims one shrub to resemble a dinosaur and another to represent the perfect, nuclear family (without him, though).  He has two flashbacks to his time in the castle when The Inventor was still alive. Kim comes back and is very scared at first.  Edward begins trimming the neighbor’s hedges, grooming dogs, and giving the women haircuts.

	Key Sequence (Close Reading):  The first flashback to the castle.  Think about what triggers this flashback for Edward, and how the music, lighting, and tone are different. How is the cookie heart a symbol? In what way is the bakery’s assembly-line structure similar to the town and its regulated order?

	32. Continue the jigsaw by asking students to return to their expert groups. Assign them a new cinematic element to focus on for the key sequence. Students should take notes while viewing, and discuss their findings after the viewing, and make some predictions about the story’s outcome.

	33. Direct students to craft an analytical statement; today, however, they should reference an example from the film to support their claim.  You might want to model this to ensure students are on the right track.

	34. Students will return to home base groups to share their findings on their cinematic element as well as their analytical statements with textual examples.

	35. You may want to close today’s lesson with a whole-group share of random student samples.


Discussion Questions for the Home Base Group Day B

	Framing/Angles
	Lighting
	Camera Movement
	Music/Sound
	Editing

	
	
	
	
	


36. Why do the townspeople welcome Edward so quickly into their lives?

37. How does the town seem to change after Edward’s arrival?

38. Kim’s reaction to Edward is played for humor, but in what way is hers the most natural or realistic response?

39. What was the hint in this segment that all will not work out well?

While viewing the key sequence of the text, note the places where you see a particularly interesting example of your assigned cinematic element.  

Analytical Statement with Textual Support

Tim Burton, in Edward Scissorhands, used _____________________________ in order 


Cinematic element
to ____________________________________________________________________.


Achieve what purpose

For example, ____________________________________________________________.


Provide evidence from the text to support  the topic sentence.

Storyboard Prediction

	Materials
	· TV/VCR/DVD
· Edward Scissorhands

	Purpose
	· To analyze and make meaning from a printed screenplay

· To predict how the director might capture a particular aspect of a screenplay

· To create and present a storyboard that mimics a director’s style

· To craft a reflection that rationalizes the predictions


Steps

	40. Begin by discussing the purpose of a storyboard.  Mention how it allows the director to visualize what his or her film will look like, prior to the actual filming.  Many DVDs now include the director’s storyboards in the bonus materials; perhaps you might be able to show students one or more of those.

	41. Read aloud a short passage of a text that is particularly visual.  The ending of “The Scarlet Ibis,” for instance, would work well.  Ask students to visualize how this passage would look as a film.

	42. Ask students to draw at least three frames (a rectangular, movie-shaped box) of a film adaptation of the text you read.  Instruct them to try to include particular framing, lighting, angles, and other elements that would effectively capture the text as a film.

	43. When you feel that your students understand the concept of a storyboard and its function, direct them to do a close reading of the excerpt from the screenplay of Edward Scissorhands.  This is a scene that they have not yet seen in class.  As they read, students should infer how Tim Burton would film this scene.

	44. Direct students to transform this screenplay into a storyboard by drawing up to six different shots that Burton might film to capture this scene.  Tell them to use as many appropriate cinematic elements as possible and to describe the sound, lighting, and dialogue.  This activity might be done best in pairs.

	45. When they are finished, students should answer some reflective questions about their reasons for using particular cinematic elements.  After they have viewed this portion of the film, students should return to this reflection and consider the differences between their prediction and what Burton actually filmed.


Screenplay Excerpt from Edward Scissorhands


KIM

You’re here.  They didn’t hurt you, did they?  Were you scared?  I tried to make Jim go back, but you can’t make Jim do anything.  Thank you for not telling them about me.


EDWARD


You are welcome.


KIM

It must have been awful when they told you whose house it was.


EDWARD

I knew it was Jim’s house.


KIM

You did?


EDWARD

Yes.


KIM

Well, then why did you do it?


EDWARD

Because you asked me to.

(Jim calls out for Kim, who runs outside to see him.  Edward watches them together and then stalks off down the hallway, tearing the wallpaper with his hands.)
Imagine how the preceding scene might be filmed by Tim Burton. Next, predict how he might sequence the shots and craft a storyboard that will capture the essence of the sequence.

	SHOT #

	
	

	
	

	
	Describe the Music/Sound:

Dialogue:

	Framing____________
	Lighting:

	
	

	SHOT #

	
	

	
	

	
	Describe the Music/Sound:

Dialogue:

	Framing____________
	Lighting:


	SHOT #

	
	

	
	

	
	Describe the Music/Sound:

Dialogue:

	Framing____________
	Lighting:

	
	

	SHOT #

	
	

	
	

	
	Describe the Music/Sound:

Dialogue:

	Framing____________
	Lighting:


	SHOT #

	
	

	
	

	
	Describe the Music/Sound:

Dialogue:

	Framing____________
	Lighting:

	
	

	SHOT #

	
	

	
	

	
	Describe the Music/Sound:

Dialogue:

	Framing____________
	Lighting:


Reflection Questions: Look back through your shots and, on separate paper, answer the following questions. Why did you choose the framing, lighting, and music that you did? What words or phrases from the screenplay made you picture this? How did the scenes you have already seen in the movie help you make these choices? After you have seen your scene as it appears in the movie, how did it compare to the one that you envisioned? Explain.

Reading Film: Edward Scissorhands Screening Day C

	Materials
	· TV/VCR
· Edward Scissorhands

	Purpose
	· To have students engage actively with the film

· To read the film closely to analyze its cinematic and theatrical effects

· To craft an analytical statement and support it with evidence from the text


Steps

	46. Students will view the third segment of Edward Scissorhands. Ask them to assemble in their home base groups and review with one another the previous day’s learning. Then direct students to make meaning of the film text using the graphic organizer for Screening Day C (0.51.36–1.17.11).

	Summary (Previewing):  Things that had been going well begin to unravel for Edward as his innocence about certain matters hurts him. A couple of sequences early on deal with the growing connection between Kim and Edward, who is on a local TV talk show. He has a confrontation with Joyce, who is trying to seduce him; he is told by a bank that he does not exist without a Social Security card, and finally, he is caught breaking into Jim’s house because Kim and Jim, who abandoned him, asked him to.  He gets a lesson in ethics at the dinner table, but rumors about him begin to spread around town.  This segment ends with Edward making an ice sculpture of an angel for the family’s Christmas party.  Kim is dancing in the ice flakes as if they were snow.

	Key Sequence (Close Reading):  Have students review the scene when Edward is locked in Jim’s house and the police are outside. Have them listen to the music as he comes out, and examine the low-key lighting and the use of the long-shots of Edward from the point of view of the police.  Edward is again threatening to those who do not know him.

	47. Continue the jigsaw by asking students to return to their expert groups and assign them a new cinematic element to focus on for the key sequence. Students should take notes while viewing and discuss their findings afterward.

	48. Next, direct students to craft an analytical statement with an example to support their statement. Students should work on providing reflective commentary to explain their interpretation. You might want to model this to ensure that students are on the right track.

	49. Next, ask students to return to their home base groups to share their findings on their cinematic element as well as their analytical statements with textual examples.

	50. You might want to close today’s lesson with a whole-group sharing of random student samples.


Discussion Questions for the Home Base Group; Day C

	Framing/Angles
	Lighting
	Camera Movement
	Music/Sound
	Editing

	
	
	
	
	


51. Is Edward behaving any differently than he did before? What is different about the town’s treatment of him?

52. What is the effect of the scene with Kim dancing in the ice crystals? How have her feelings about Edward changed? Why?

53. How has Edward tried to fit in? Why has he failed? What does the “ethics lesson” reveal about Edward?

While viewing the key sequence of the text, note the places where you see a particularly interesting example of your assigned cinematic element.  

Analytical Statement with Textual Support and Reflective Commentary

Tim Burton, in Edward Scissorhands, used _____________________________ in order 


Cinematic element

to ____________________________________________________________________.


Achieve what purpose

For example, ____________________________________________________________.


Provide evidence from the text to support  the topic sentence.

_______________________________________________________________________.

_______________________________________________________________________.

                    Reflective commentary (explain why this evidence supports)
Reading Film: Edward Scissorhands Screening Day D

	Materials
	· TV/VCR
· Edward Scissorhands

	Purpose
	· To have students engage actively with the film

· To read the film closely to analyze its cinematic and theatrical effects

· To craft an analytical statement and support it with evidence from the text


Steps

	54. Students will view the fourth segment of Edward Scissorhands. Ask them to assemble in their home base groups and review with one another the previous day’s learning. Then direct students to make meaning of the film text using the graphic organizer for Screening Day D (1.17.11–1.40.00).

	Summary (Previewing):  The scene begins with Edward’s fight with Jim, who tells him, “get out of here, freak.” As Edward leaves, he tears off his clothes, punctures a tire, and cuts down one of his shrubs.  While Peg and the police are out looking for him, Edward returns to the house, where Kim tells him “hold me,” but he replies, “I can’t.” The segment then goes to a flashback of Edward in the castle when The Inventor died. 
Edward saves Kevin from a swerving car, but the townspeople think that he is attacking Kevin. Kim urges Edward to leave before the townspeople and Jim hurt him. Edward returns to the castle, now overgrown and forgotten, but the townspeople follow. Edward kills Jim when Jim threatens Kim, who tells Edward that she loves him. A last long shot of Edward shows him all alone again. The film returns to the frame story of the older Kim who tells her granddaughter that before he came there never was any snow, but now there is. We see a final shot of Edward in the castle carving an ice sculpture.

	Key Sequence (Close Reading):  Look at the flashback of when The Inventor died.  Besides the possibility of getting his hands, what else did Edward lose that day? Notice the framing and the music during this sequence, especially at the very end.  How has Kim helped him to overcome this loss?

	55. Continue the jigsaw by asking students to return to their expert groups.  Assign them a new cinematic element to focus on for the key sequence. Students should take notes while viewing and discuss their findings afterward.

	56. Direct students to craft an analytical statement with an example to support their statement and reflective commentary.  Today, however, they should work on providing a sentence of closure to explain their interpretations. You might want to model this to ensure that students are on the right track.


	57. Ask students to return to home base groups to share their findings on their cinematic element as well as their analytical statements with textual examples. You might want to close today’s lesson with a whole-group share of random student samples.


Discussion Questions for the Home Base Group: Day D

	Framing/Angles
	Lighting
	Camera Movement
	Music/Sound
	Editing

	
	
	
	
	


58. Does Edward’s anger toward the town seem justified?

59.  How does Edward appear to feel about Jim’s death? How does Kim appear to feel?

60. Why do you think Edward cuts his clothes off?

61. Most fairy tales have a lesson or a moral to teach. What do you think Kim wants her granddaughter to learn from her story?

While viewing the key sequence of the text, note the places where you see a particularly interesting example of your assigned cinematic element.  

Analytical Statement with Textual Support and Reflective Commentary

Tim Burton, in Edward Scissorhands, used _____________________________ in order 


Cinematic element

to ____________________________________________________________________.


Achieve what purpose

For example,____________________________________________________________.


Provide evidence from the text to support  the topic sentence.

_______________________________________________________________________. 

________________________________________________________________________

_______________________________________________________________________.

________________________________________________________________________

_______________________________________________________________________

________________________________________________________________________.


Reflective commentary

_______________________________________________________________________.


Sentence of closure/summary 
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